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Summary

This is a companion volume to Commission Report

87-24, Looking to California’s Pacific Neighbor-

hood: A Report ty the Governor and Legislature in

Response to Assembly Concurrent Resolution 82
(1986).

Through that resolution, the Legislature request-
ed the University of California, the California
State University, and the California Community
Colleges to report to the Commission by March 1,
1987, on their assessment of the need for several
categories of educational resources pertinent to
the Pacific Rim -- some three dozen countries bor-
dering the Pacific Ocean. It also directed the
Commission to analyze and compile these reports
and make recommendations to the Legislature
and Governor no later than July 1, 1987.

This document consists of the three reports from
the'segments — that of the Chancellery of the Cali-
fornia Community Colleges on pages 1-102, the
California State University on pages 103-172, and
the University of California on pages 173-337.
dooking to California’s Pacific Neighborhood

.+(Commission Report 87-24) consists of the Com-

' mission’s response to these three reports and
discusses statewide policy issues about the Pacific
rim and basin that those reports raise.

Additional copies of both documents may be ob-
tained without charge from the Publications Of-
fice of the Commission. Further information
about them may be obtained from Dale M. Heck-
man of the Commission staff at (916) 322-8023.
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Scholars predict that the twenty-first century will be known as the “Pacific
Century.” Unquestionably, there has been a significant shift of trade, innovation,
and cultural influence to those nations which surround the Pacific. This shift cannot
go unnoticed. It requires that we improve our understanding of the region and
develop long-term strategies to increase our effectiveness among Pacific Rim
countries.

Until now, the response of the educational community has been largely piecemeal.
In recognition of the need to undertake a major study and to bring the public
postsecondary institutions together, the Legislature adopted a resolution requiring
the community colleges, California State University, and the University of
California to determine what role they should play.

This report summarizes the contributions which California’s community colleges can
make to improving the state’s economic position and its leadership role within the
Pacitic Rim. Our colleges can make a significant contribution by increasing the
awareness of the economic and cultural impact of the Pacific Rim countries and by
improving the exchange of information that needs to be shared among colleges,
businesses, and foreign na:ions.

We look forward to the continued examination of our programs and course offerings
to assure that they adequately respond to the growing influence of the Pacific region.

Chancello‘r.




Contents

Executive Summary ........ccoiiiiiiiiiiiiian.., Ceeeeieeas

IntrodUCtion ...ttt i e e

Three Contributions of the Conimunity College System
to Pacific Rim Understanding ..........covviviuuinnnnn..

Specific ACR Issues

¢ The Need for Changes in Program Offerings and
Exchange Programs .............c.ooivieiiiinnnn.,
® ‘T'he Need for Pacific Rim Specialists ...............
¢ The Need for Kxchanges between Scholars .........
¢ The Need for Computerized Information Exchanges
® The Need f.or Pacific Rim Centers ..................
Final Statement ......iuviuiiniiiiiini i iiiiiiieineenennnns.
Appenc!ices ..................................................
¢ ACRB82Interview Questions and lList of Respondents
L Letter from Don Culton, Pacific Rim Academy ......
¢ lLetterfrom John Romo, Santa Barbara City College
¢  “Study Abroad Program...” (Board of Governors of the
California Community Colleges, Agenda [tem #89,
JUlY 10-T1,1986 +ovvvireeiniireeeeeeianannnnnnnn,
® Oxnard World T'rade Institute ..............ccoo.....

Page

25
31
33
35

40

41

D




EXECUTIVE SUMMARY

The “Pacific Century” is dawning and wita it dawns unparalleled promise -- and
unparalleled threat -- to the economy and lifestyle of Calif rnia. ’

ACR Mandate

As a result of the growing interest in Pacific Rim issues, the Legislature passed
ACR 82, which instructed each segment of public higher education in California to:

A. Define its contribution to "meeting the needs of the state in
furthering [California’s] economic position and leadership within
the Pacific Rim” and to “carrying out its responsibilities to
immigrants of Pacific Rim Countries. . .,” and

B.  Assess the need for:

Pacific Rim specialists

Scholarly exchanges

Program changes and exchange programs
Computer exchanges of information

A Center for Pacific Rim studjies.

O W

Community College Response
A.  Community College Contributions to Furthering Pacific Rim Relations

Community colleges can contribute to furthering Pacific Rim relations
through:

1. raisingawarenessin the general populace of the importance of the Pacific
Rim to Czlifornia;

attracting students -- especially minority students -- into Pacific Rim
specialties, not only at the associate degree level, but also for transfer into
baccalaureate majorsat CSU and UC;

supporting Pacific Rim-related economic development in local

communities and assuring a Pacific Rim component in vocational
preparation, wherever appropriate.

1u




B. Specific ACR Issues
1. Pacific Rim Specialists

Such specialists would be essential for carrying out necessary curriculum
and staff development. They would also serve as community resources.
They should be locally available, not closeted in a distant research center.
Such specialists already exist on many community coilege campuses, but,
to date, poor use has been made of their expertise.

Pacific Rim specialization is highly desirable for experienced employees,
but is risky for traditional students, unless a specific job market is
available for their skills.

2.  Scholarly Exchanges ‘

Exchanges would, without question, be of value. Pacific Rim countries
regard California community colleges as a model delivery system for
rapidly injecting technical expertise into a large and diverse labor force.
Community college faculty involved in vocational education are welcome
in Pacific Rim countries for their double expertise in up-to-date technical
kuowledge and sophisticated instructional technique.

- 3.  Program Changes and Exchange Programs
The following are recommended:
¢  incorporation of Pacific Rim components in introductory general
education and occupational courses where they are appropriate i1
order to assure that each student will have had such exposure in at

least one such course;

®  consideration of associate degree programs in Pacific Rim studies
and/or foreign languages;

®  consolidation of existing courses and development of some new ones
to create programs in regional studies for Pacific Rim countries; -

9  expansion of existing study-abroad programs, with rigorous
guidelines, and increases in scholarship aid for low income students.

4.  Computer Exchanges of Information
Such exchanges would be desirable, but are considered out of the question

until domestic computer links are strengthened. Community colleges ’
might, for example, be linked into the recently developed CSU computer

‘ 231/38 11

IToxt Provided by ERI

ie
N




al

network. A less expensive asset would be satellite disks permitting
d teleconferences

Q reception of broadeasts from Pacific Rim countries an
with faculties aad student bodies abroad.

5. A Center for Pacific Rim Studies

A Center should have at least one location each in Northern and Southern
California. Since travel and researck funds are so limited in the
community colleges, a ~enter would be of direct value to them only if it
were designed for the effective dissemination of information. On the
other hard, locally based economic development institutes, possibly
associated with world trade centers, and sited throughout the state, would
be of great value in furthering California’s “"economic position and
leadership within the -lacific Rim region.”

Prepared by Nancy C. Glock Ed.D.

Educations! Standards and Evaluation Urit
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Our shift from creditor nat’ 5 debior, Japan’s rise to economic dominance, the
ragidly developiag econc . of other Pacific Rim nations, the influx of new
Americans who trace their roots to Asia and Mexico and elsewhere on the Pacific --
all these forces nacessitate a fundamental reorientation in our thinking,

In all our schooling, from kindergartei: on, whatever sense of cultural heritage we
have has come primarily from Europe. We study the history of Western Civilization,
European languages, philosophy, art, music, literature; trace our political and
cultural institutions to ancient Mediterranean cities and wandering Germanic
tribes; and determine the fate of our ccantry by debating economic and political
theories authored by Europeans. Residing on the rim of the Pacific, we have yet
continued to look back toward Europe.

Now, with the economic center of world trade shifting East, and the cultural origins
of so many of us now traced to Asia and Latin America, the time has come to balance
our understanding of Western civilization and our training in Western management
and political theory with ‘tudy of the cultures and business practices and legal
structures and histories ana languages of the peoples who surround the Pacific.

Recognizing the necessity to develop an effective educational response to these
changes in cur economy and society, the Legislature passed Assembly Concurrent
Resoiution Number 82 -- Relative to International Studies in July 1986. This
resotution required that, by March 1, 1987, each segment of higher education report
to the Califurnia Postsecondary Education Commission the results of:

a study of [its/ role . . . in meeting the needs of the state in furthering its
economic position and leadership within the Pacific Rim region and in
carrying out its responsibilities to immigrants of Pacific Rim countries,
including but not limited to, an assessment of the need for all of the
fol’vr ‘ing:

I.  Pacific Rim specialists;

2. Increased interchange among scholars in countries of the Pacific
Rim;

Qo

Chonges in current educational program offerings and exchai: e
programs bearing on Pacific Rim studies;

4. Enhancing the exchange of information and ideas through improved
computer comraunication systems among University of California,

ERIC 23138 13 1




Californs~ State University, and community college campuses and
university and coll., campuses in other Pacific Rim countries;

®

5.  Establishment of a Cnter for Pacific Rim Studies. to fulfill research
and public service fur *ions pertaining to the Pacific Rim area.

11
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Methodolog;

To answer the questions posed in ACR 82, the Chancellor’s Office:

1.

Conducted interviews lasting from one to two hours apiece with ten college
presidents, deans of curriculum or of continuing education, and faculty with
particular expertise or interest in international studies. The interviews
explored the respondents’ perceptions of the proper role of community colleges
in dealing with the Pacific Rim and also their views on the understanding of
needs in the five areas specifically addressed in ACR 82. (See Appendix for list
of respondents and interview questions and topics.) These comments were
supplemented with information and insights gained from discussions with
Chancellor’s Office vocational education specialists involved in community
development activities and with two Southeast Asian students and one
Caucasian student. -

Summarized data from the Student Profile and Course Activity Measures
maintained by the Chancellor’s Office. Unfortunately, it was possible to seiect
only twu data elements by specific country or region: “country student
graduated high school” and "foreign language instruction.” As data are
currently maintained, except for foreign languages, neither courses nor
p-oerams are readily identifiable as regional studies. (The structure of the
data base is itself one small indicator of the need for greater awareness of other
cultures as a focus of study and concern.)

Analyzed reports dealing with recent shifts in California’s economy and
postsecondary responses, as follows:

The Future of the Pacific Rim is Now: Report of the Commission on the Pacific
Rim. Coalifornia State University. December 1986.

Study Abroad Programs and Related Fund for Instructional Improvement
Grant Application for 1986-87. Board of Governors Agenda Item., July 10-11,
1986.

Catifornia Higher Education: The Challenge of the 21st Century. Tom Hayden,
California Assembly.

California Engineering Foundation, Conference on Technology, Industrial
Competitiveness. and State Policy. “Executive Summary.” November 1985.

California: The State and its Educational System. Harold L. Hodgkinson.
Institute for Educational Leadership. 1986.

International Business Education Programs in the California Community
Colleges. Santiago V. Wood, Ed.D. Vista College. 1985-86.
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THREE CONTRIBUTIONS OF THE COMMUNITY COLLEGE
SYSTEM 'O PACIFIC RIM UNDERSTANDING

The Legislature, in its Assembly Concurrent Resolution 82, was generally concerned
to determine the contributions all three of the higher education segments could
make toward "furthering California’s economic position and leadership within the
PacificRim.”

Historically, the community coileges have been the least involved in international

studies since such programs have traditicnally been regarded as primarily “upper

division” and “academic.” But, under the new circumstances so dramatically

recounted in recent reports (see bibliography on previous page) and in ACR 82 itself,

this relative indifference of the community colleges to foreign studies must be re-

examined. To begin this re-examination, the Chancellor’s Office asked community

college administrators, a<nown for their leadership in this area, to discuss in depth -
their perceptions regarding the potential role of the community colleges in

advocating the interests of cur state in the Pacific Rim.

Summary of Respondents Comments on Community College Contributions

Respondents’ answers can be grouped into the following major categories:
1. Increasing the awareness of the general population regarding the importance of
the Pacific Rim to Caiiforr.ia.

Most Californians have misgivings regarding the value of international
education. In fact, the largest impediment to the otherwise promising
educational and industrial initiatives that could be directed toward Pacific Rim
countries is the indifference of a public that has not yet realized tke full
significance of economic shifts that have, after all, occurred but very recently.
Few statewide programs will gain much support until the basic skepticism
regarding the value of foreign study is overcome.

The community colleges are well suited to bringing the urgency of these

matters to the population at large. Geographically dispers d, deeply entwined -
in their own communities, involved with local industry, supplying a variety of

service courses to members of the community <f all ages, updating small

business owners and emplovees facing career changes, and nelping people new

to academic life figure out realistic goals -- serving an unbelievably diverse

student brdy -- the community colleges have the best vpportunity to build a
knowledgeable constituency among Cali‘ornia’s citizens.

Without such a constituency, efforts to institute programs of international ‘
study would quickly reach the limits of available interest and public patience.

16
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Their expansion could thus be halted far short of what is needed to assure our
continued economic prosperity.

Community colleges are in a position to make curricular changes which would
assure that most of the 1.1 million students in attendance would gain at least
some familiarity with Pacific Rim cultures. (See Issue #3, “Program Changes,”
p.8.) -

Attracting students -- especially minority students -- into Pacific Rim studies,
not only at the associate degree level, but also for transfer into buccalaureate
majors at CSU and UC.

A major difficulty in developing specialized programs and majors in regional
studies, international business, et¢., is that few students select such seemingly
esoteric subjects. If such programs at four-year colleges are to succeed in
having the impact upon California’s future that the situation requires then, it
is essential that many more students become involved, taking at least minors
in these subjects. And the students who must make such decisions to specialize
a” , many of them, in the community colleges.

Roughly one-half of all CSU students and one-four*h of all UC students
complete their lower division work in the California Community College
system. Thus, the same program changes designed to acquaint most students
in the community colleges with Pacific Rim cultures can also be used to attract
more students to in-depth studies at the four-year colleges. Moreover, if these
specialized programs are going to serve in part to permit immigrant students to
study their own heritage, and to prepare for Pacific Rim oriented occupations,
then the community colleges must be centrally involved, for that is where most
immigrant and non-white students are to be found. (See Issue #1. “Paclﬁc Rim
Specialists,” p. 25.)

Supporting Pecific-Rim-related economic development in local communities
and assuring a Pacific Rim component in vocational preparation, wherever
appropriate.

To make the most of the “rim of opportunity,” as described by Assemblyman
Tom Hayden, California must be prepared to cooperate with business and
industry to aggressively seek out profitable business relationships with Pacific
Rim nations. A key component in this effort is a close working partnership
among government, business, and higher education -- particularly community
colleges. The role of the community colleges in this partnership would be to
assure companies interested in locating in California that their needs for
employee training can be readily and inexpensively met in their immediate
communities .

17
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Indeed, Califcrnia is coming late to this concept of partnership between
education and commerce and has already been hurt in competition with other
states by the lack of such a fully developed partnership. Working with their
own community ccllege systems, the Carolinas, Georgia, Arkansas, Florida,
Kentucky, and Massachusetts have all created “packages” designed to reduce
the “cost of doing business” in their states -- and then have gone out and
marketed these packages to Pacific Rim countries, attracting them to bypass
the much-closer state of California and (ocate on the Eastern seaboard! (See
Issue #5, "Pacific Rim Center,” p. 35.) On the other hand, California’s
community colleges have been known for their well-developed local advisory
councils for occuaptional education. To adopt an effective “Pacific partnership”
then would just be a matter of duplicating that expertise in the area of multi-
national education.

Analysis of Respondents’ Comments

The above comments are the distillation of a great deal of thoughtful discussion by
respondents. As such, no brief analysis here could do them justice. They merit the
further attention of the Board of Governors of the California Community Colleges.
To provide a focus for that attention, the following recommendations are offered for
discussion: '

1.

The Board of Governors of the California Communuty Colleges should consider
formulation of a policy endorsing local pclicies and programs designed to
increase multi-cultural knowledge, understanding. and the skills necessary for
working with Pacific Rim countries and those who have emigrated from them.

This policy should specifically encourage community colleges to build upon thetr
existing strengths in researching job markets to better determine (a) the need for
such skills and knowledge in d variety of occupations and (b) the need for people
educated in Pacific Rim specialties, distinguishing between the need for such
training in newly emerging workersand in experienced employees.

This policy should also carefully delineate such constraints and obligations as
are essential to assure that Board policies regarding academic standards,
general education preparation, and access are adhered to and. moreover, that
such programs fulfill, rather than in ary way undermine, the mission of the
community colleges.

The Board of Governors should direct the Chancellor's Cffice to reassess its
current policies and practices: (1) to determine- whether they hamper the
development of effective Pacific Rim programs, and (2) to modify or remove these
impediments wherever they are not otherwise necessary to assure #3 ahove.

18
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& 5. In connection with the work anticipated on a core curriculum, the Board of
-~ Governors should direct the Chancellor to assess the need for establishing
“global awareness” as a component.




SPECIFIC ACR ISSUES

Issue 3:

The Need for Changes in Program Offerings and Exchange
Programs

Note: Because respondents had the most to say regarding actual and
proposed programs, [ssue #3 in the ACR, and because what they had to say
about them actually provides essential background to the other guestions,
this report treats the )gllowing topic first:
What need is there for changes in current educational program offerings
and exchange programs bearing on Pacific Rim studies?

Summary of Respondents’ Comments and Analysis

Comments regarding this topic can be grouped into three categories:

1. Changesin curriculum and course requirements (discussed on p. 9);

2. D;velopment or enhancement of regional studies programs (discussed on pp.
13);

3. Development or expansion of study-abroad programs. Expansion of foreign

language offerings is also under consideraticn ir those areas where increased
demand can support it (discussed on pp. 15).

20
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1. Changes in Curriculum and Course Requirements: Summary of
. Responses

(The changes mentioned below have not yet been implemented, but are
under serious consideration on the campuses of most of the respondents.)

a. ‘“Internationalization” of Courses
Incorporation of a Pacific Rim or "global” perspective in some or all

courses for which it is appropriate, including business and vocational
courses, as well as the social seciences, humanities and communications.

Some version of this approach was endorsed by all respondents and
several were in various stages of trying to implement it on their
campuses. The least disruptive and most widely accepted version of this
recommendation was that the community colleges follow the lead of the
state Department of Education which now requires that students gain a
"global perspective” in K-12 (by studying, ..g., “World Civilizations”
rather than "Western C:vilization.”)

A series of workshopson “globalizing” the curriculum was held in 1983-84
by Los Angeles Harbor College and the Institute for International
Programs at Los Angeles City College. More recently, the California
Community Colleges for International Education, a consortium, has been
funded by the Fund for Instructional Improvement to provide similar
workshops.

b. Changesin Degree Requirements

Several districts are currently weigh:ng the possibility of adding t5 the
requirements for the associate degree on their campus(es). Respondents
also recommended that the Board of Governors supriement existing
regulations governing statewide general education requirements for the
associate degree to inciude one of the following:

Option #1: acourse on the Pacific Rim or on the Eastern Hemisphere;
Option #2: a requirement that at least one of the general education
courses include a global (or a "Pacific Rim” or “Eastern Hemisphere”)

commponent or emphasis;

Option #3: the study of a foreign ianguage.

o 21
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Pacific Rim Languages Now Taught

Community College

Enroliment
Language 1988
Spanish 32,114
Japanese® 2,068
Chinese 1,490
Russian 481
Filipino 153
* Seme reported growing interest in

Business Jupanese

22
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Analysis of Respondents’ Comments Regarding Changes in Courses and

Curriculum

L

equirements

=i SN A8 wed

“Internationalization™ of Courses

In order to raise the general level of interest in and knowledge about the Pacific
Rim among large numbers of Californians, curriculum changes of the kind
proposed would be essential. In fact, they might be the mostimportant single
coatribution the community colleges would make to furthering
California’s "economic position and leadership within the Pacific Rim
region” and also to “carrying out its responsibilities to immigrants of the
Pacific Rim countries.”

Modification of the curriculum sufficient to incorporate a Pacific Rim
perspective in all appropriate courses would have the most far-reaching
impact, but it would also be the most ambitious undertaking, requiring both:

1) extensive involvement and commitment from faculty, and
2) theacquisition of new knowledge.

Extensive curriculum development and faculty training effort would be
involved. New materials would have to be develcped in dozens of fields; faculty
in most fields would need at lzast a locally provided workshop, and some 70,000
courses would need at least cursory assessment to determine whether a “global
perspective” or “Pacific Rim” emphasis were appropr.ate. Thousands of courses
would then need at least some redevelopment to incorporate the new
perspectives and materials. Curriculum modification taken on such a broad
scale would thus be a costly undertaking.

Changes in Degree Requirements
Option 1: New Courses

Rather than modify all appropriate courses, another approach would be to
first design an entirely new course that covered the key points, and then
add this course as a further degree requirement. This approach could
indeed expose most students tc a global perspective (see Option #1,
above). Unfortunately, it would also have the disadvantage of requiring
three more units, thus cutting down on the time available for other
courses and possibly necessitating program modifications throughout the
state. .




Option #2: Mod:fication of some general education courses

Working with existing degree requirements, but making slight
modifications (as in Option #2 above) could raise Pacific Rim awareness
without burdening students with further units. This approach could be
combined with a statewide effort to mocify all appropriate general
education survey courses to incorporate Pacific Rim material -- a less
ambitious, and less intrusive, approach.

Ore drawback, however, is that such an approach would still miss
nondegree students and should thus be supplemented by an effort to
identify ways that Pacific Rim perspectives could be incorporated into the
requirements of appropriate certificate programs, as well. Whatever
changes are made in. the curriculum, it is especially important that
business and vocational students be accounted for. In particular, it
is essential that such students understand the probable impact of future
trends on their own occupations. For example, they should know that four
out of five jobs in California and most new employment will be affected by
our relations with Pacific Rim countries.

Option #3: Foreign language requirement

231/38

It does not appear feasible to require a foreign language for the associate

degree. Formal language study of one or two years, unaccompanied by

immersion in the language and not followed up with continued exposure,
rarely brings effective fluency in a language, although it does engender
some cultural understanding. (Cultural understanding, however, can
also be acquired effectively and more efficiently in a course designed
specifically for that purpose.)

Language study is sufficiently difficult and time consuming that to
make it a degree requirement might significantly reduce the
number of associate degrees awarded. (Foreign language could still
be required for transfer students, for those in regional studies, and for
selected occupations such as hotel management.)

24
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2. Regional Studies Programs: Summary of Responses

®

Respondents reported plans in a number of colleges to (a) combine existing courses
and (b) add a few new ones, where necessary, to create new regional studies
programs. Such programs are usually designed in cooperation with the UC and CSU
systems so that students wishing to transfer into such a major may readily do so.

Example: Chinese Studies, a City College of San Francisco program, shows
what can be done along these lines, especially where a large minority

community exists:
San Francisco City College
Chinese Studies
Anthro 18-19 China: Tradition and Revolution
Art 1D Oriental Art
20 Chinese Art

Chinese 1,1A-b,2,3& 4 Mandarin

10A.C Conversational Canionese

12A-8 Conversational Mandarin

14A-C Intensive Conversational Mundarin for Chinese-
Speaking Students

16-17 Chinese Characters

29A-8 Chinese Literature in Translation

39-49 Major Achievements of Chinese Thought and
Culture

History 35A-B Ilistory of China
14 Comparative History of Querseas Chinu

Interdept. Studies 27A-B Asian flumanities
14 Ethnic Minorities in the U S

| Music 24 Music of East Asia
Political Science 35 Government and Politics of East /siu

Psychology 22-23 Psychology of Minority Groups

San F.ancisco also has a program in Filipino Studies.




Analysis of Respondents’ Comments Regarding Regional Studies Programs
Note: The Program Inventory maintained by the Chancellor's Officz no
longer lists “"Area Studies” programs -- and never did list them by region --
so no data on current offerings systemwide are readily available.

Regional studies programs would most benefit:

®  transfer students and students seeking expertise in Pacific Rim countries, at
the lower division, introductory or "survey” level;

®  nontransfer students seeking to enter a career field upon completion ¢ an
associate degree.

®  reverse transfer students supplexfxenti ng their existing professional expertise;
Traditional students who, on the other hand, are entering the job market for the first

time, should enter with more occupational skills at their disposal than just "Pacific
Rimexpertise.” (See analysis under "Pacific Rim Specialists,” p. 15.)




-

Y 3. Study-Abroad Prc ,rams: Summary of Responses
Y -

A number of colleges offer study-abroad programs, most of them as members of
the Californis. Colleges for International Education. This consortium,
described more fully below, not only provides expertise and encouragement,
but it also permits campuses too small to support their own programs to send
studcnts abroad in groups with students from other campuses.

Partly as a result of these efforts, colleges reported that in 1985-86 (including
summer 1986) 2,293 community college students studied abroad. The
following table, taken from Appendix C cf the July 1986 Board of Governors
Agenda Item, "Study-Abroad Programs . ..”, summarizes these data. It is
noteworthy that very few of these forsign study programs involve Pacific Rim
countries. (Exact figures are not.available, since Pacific Rim countries are here
combined with other countries, but the preponderance of European courses is
nonetheless evident.)

Among the strongest of study-abroad programs serving the Pacific Rim are
those listed below. Mexican programs are to be found on many campuses, and
have existed for years. Programs for other “Pacific Rim” countries, however,
are quite recent. Drawing from other campuses as well, the following programs
typically have 18 to 35 participants a year:

Santa Barbara Time - Cost
Mexico . 4 wks/6 units $800
Japun & China 15 wks/15-17 units $ 3,600
New Zealand (in Earth Sciences) 15 wks/15 units $2,750

San Francisco

Semester in Jupan 15 units . $ 3,850
Business in Japan 3 wks/3 units $2,575
Japzn: Journey through a Culture 3 units $ 2,800
China: 25 Day " .udy Tour 3 units $ 3,850

Other colleges, such as Hartnell and Palomar, have set up short tours courses.
Hartncll has sent several groups of low-income students to Japan and Hony
Kong, using discretionary funds. Palomar has also run short sessions -- such as
a "Fashion Design” course for one week in Hong Kong over Easter. In both of
these cases, administrators felt keenly the importance of taking students from
low-income backgrounds who had traveled little in order to help them
understand the relation of their occupations to our nearest trading partners.
As Angelo Carli of Palomar put it, “I want them ) know that fashion is being
done all over the world, not just in downtown San Marcos.”
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Courses Jffered Abroad by Instructional Area
Fall 1985 through Summer 1986

Number
of Number of
Instructional Area Courses* | Students Countries and/or Islands
Credit
French Language & Culture 58 473 | France
Spanish Language & Culture 39 353 | Mexico, Spain
English Language, Literature & 25 344 | England, Mexico
Culture
Europeen l.iterature & Culture 8 83 | Belgium, England, France,
Holland, Italy
Educational Study Tours 7 96 | Belgium, China, France, Holland,
Italy, Mexico, Russia
Chinese Lunguage & Culture 6 40 |China
Art 5 98 | Belgium, China, England, France,
' Greece, [taly, Spain
Geography 5 123 | Australia, England, Mexico, New
Zealand, Peru
Jupunese Language & Culture 4 | Unknown {Japun
German Language & Culture 3 6 | Germany
Portuguese Language & Culture 3 17 {Brazil )
Biology 3 83 ]| Australia, Jumaica, Mexico
Child Development 2 54 | Australia, New Zealand
History 2 80 |China, England, Mexico
Pyschology 2 77 | Hawaii, Mexico
Social Science 1 15 | China
Culinary Arts 1 21 }France, Greece, Italy
Ornamental Horticulture 1 20 } England, France
Total Credit 175 1,963
Community Services
Educational Study Tours 14 271 | Australia, Austria, Bahamas,
British Isles, China, England,
France, [taly, K¢ nya, Mexico,
Norway, Peru, Scandinavian
Countries, Spain, Switzerland,
West Germany
Art 2 36 | Austria, England, Germany,
Switzerland, Russia
Nursing 1 23 |China
Tot 1l Community Services 17 330
Total Credit & Community
Services 192 2,293

*Available for student selection.
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A number of respondents made this point, especially those in more remote
areas, such as Butte Community College. They all expressed the view that it
was especially important that the relatively unsophisticated students often
served by the communiiy colleges gain the opportunity to explore first-hand
the larger world. Without such opportunities, these respondents argued, their
students would be handicapped in, or even shut out from, the jobs of tomorrow
because of their culturally limited perspectives.
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Analysis of Respondents’ Comments Regarding Study-Abroad Programs

As the “Pacific Century” araws closer, interest in studying in Pacific Rim countries
has been growing, yet the development of appropriate programs has been much
hampered by two problems: (a) the primarily European orientation of those setting
up and those choosing study-abroad programs and (b) uncertainties as to the
legitimacy of community colleges offering any study-abroad program.

European Orientation

As shown by the previous table (Courses Offered Abroad by Instructional Area, Fall
1985 through Summer 1986), European countries are disproportionately represented
in study-abroad programs. This unbalance results partly from the fact that
European languages are taught .with so much greater frequency than Pacific Rim
languages(except Spanish), It also reflects the fact that community college
instructors are more familiar with Europe and better understand how to set up
programs there, where accommodations and laws are closer to those of the United
States. It also reflects the preference of students whose entire educations have
oriented them to viewing European culture as their true heritage. .

It is evident that to merely expand study-abroad programs, or even to strengthen
them. might do little to increase our understanding of the Pacific Rim unless the
expansion were to occur specifically in Pacific Rim programs.

Thus, rather than emphasize study-abroad or other regional studies programs, it
may be better to first emphasize curricular changes in the general and occupational

courses, Unle s general education and other introductory courses take account of

the Pacific Rim, most students will not give it serious consideration when seeking
foreign study.

Study-abroad programs oriented to the Pacific Rim might also come closer to parity
if state policies granted them priority status -- and perhaps some special funding, at
least until participation became more balanced.

Uncertainties Regarding Legitimacy

Every respondent brought up this concern, pointing to frequent inquiries frrm
college administrators, district boards, and the public that put such programs on the
defensive.

In short, we doubt the value of international education as our economic competitors
abroad do not spend six to ten years of their lives studying our language. Poor
countries, they yet spend precious dollars sending their people here, by the tens of
thousands, to study us and our technology and our consumer habits and our
management techniques and our automobile repairing techniques and even our
community college teaching techniques. Flattering, no doubt, but also dangerous if,
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in our smugness, we fail to return the compliment and come to know them as well as
they know us.

Some other states are not taking this risk. The community college system of Florida,
for example, maintains three full-time faculty abroad, in three critical locations, and
sends thousands of students abroad to study each year. Florida has also aggressively
marketed its educational system and low “cost of doing business” to countries
throughout the world The combination of their obvious willingness to understand
the culture of foreign investors and entrepreneurs, their commitment to education,
and their effective marketing have paid off. Pacific Rim-based investments and
plant locations have gone to Florida -- investments and plant locations that might
well have come to California instead, if we had been as assiduous. The potential
benefits of study abroad are thus not only to the student, whose lifelong perspectives
can be enriched, but to the economy of California as well.

Study-Ab-oad: Board of Governors Concerns

Mere "travel” without adequate preparation, supervision, and follow-through is
unlikely to yield benefits either to the student or the state. It could, in fact, reinforce
negative stereotypes. The very importance of these programs makes it all the more
essential that they be rigorously conducted. Recognizing this fact, in May of 1986,
the Board of Governors asked for a report on Study-Abroad Programs in the
community colleges. At that time, and since, Board members have raised serious
questions regarding study abroad in three areas: quality, equity, and mission.

Quality

Programs conducted far from the main campus, with perhaps more interest in
attracting enough students to fill a chartered plane than in assuring their
seriousness as students, are vulnerable to erosion of standards. And, indeed, rigor
has sometimes been absent.

Since study-abroad programs have not traditionally been regarded as a part of either
lower-division or vocational preparation, “travel-study” programs, where they
existed, have often been offered first under the “recreational” or commur.ity service .-
functions of the community colleges. Such programs have not had to set any
requirements of participants -- except, of course, the ility tc pay the airfare.
Subsequent credit programs may then suffer from the original perceptions of the
purposes and requirements of the program, thus undermining its academic integrity.

Today, however, this situation is changing rapidly. A new crop of study-abroad
programs have sprung up, quite different from the old. These programs have arisen
‘ in recognition of the necessity foir all community college students, vocational as well
as transfer, to understand the rapidly shrinking modern world. These new study-
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abroad programs stress academic requiremencs, typically requiring harder work
than even regular classes, with great intensity of effort and seriousness of purnose.

California Community Colleges for International Education: A Consortium

Recognizing the need for improving study-abroad programs, a consortium called the
“California Community Colleges for Internaticnal Education” was formed in 1984.
The consortium, comprised of about 30 colleges:

facilitates enrollment for study abroad across different campuses;

establishes high standards of rigor for study abroad programs;

seeks to gain voluntary adherence to these standards throughout the state; and
provides workshops and materials in order to assure a uniform level.

Courses of consortium members must be taught by a credentialed instructor while
abroad and must be approved as credit courses in the regular catalog. Grades must
be assigned t_.sed upon examinations, and all other academic standards must be
upheld.

Since its founding a little over three years ago, this consortium has grown rapidly
from the four founding colleges. Its members, each pledged to upholding rigorous
standards in their study abroad programs, as well as to mutual cooperation, include:

City College cf Sun Francisco
Coast Community College District
Coastline
Golden West
Orange Coast
El Camino College
Los Angeles Community College District
East Los Angeles
Los Angeles City
[{arbor
Migsion
Pierce
Southwest
Trade-Technicul
Valley
West Los Angeles
Napa Valley College
North Orange County Community College District
Cypress
Fullerton
San Diego Community College District
San Diego City

Q
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Mesa
Miramar
Santa Barbara City College
Santa Monica College
Santa Rosa Junior College
Ventura County Community College District
Moorpark
Oxnard
Ventura

Equity

If comraunity colleges support specialized Pacific Rim programs and, especially,
study-abroad programs, won't participation in them be limited to relatively affluent
middle-class students and exclude poorer students? Also, if money is put into these
programs, and especially into financing participation in them by low-income
students, won’t other less expensive programs of more general applicability suffer?

Most respondents interviewed had concerns in this area. For those whose schools
had been hesitant to undertake study-abroad programs at all, this issue had proved
to be the major stumbling block. Study-abroad programs are almost universally
regarded as potentially discriminatory and hence at least legally suspect if not
actually unfair.

Nonetheless, resp~ndents from those schools with established study-abroad
programs argued tnat nonparticipation by low-income students for economic reasons
was apparently not a problem. In support of this thesis, respondents offered the
following arguments regarding (a) actual costs, (b) ‘inancial aid, (¢) student
motivation, and (d) locally generated scholarships:

(a) Actual Costs: Costs of living abroad are typically less than costs for
living in the vicinity of the community college in California,
sometimes even enough less to make up for the costs of
transportation as well. For example,

Cost of 3 Week Program in Muxico with Airfare -- $750
Cost of 3 Weeks residing near Palomar Community College -- $650.

Community college study-abroad programs are the most economical
to be found. Travel arrangements are put out to bid to assure that
the least expensive arrangements are made and colleges, unlike
tour packages, can arrange for students to stay in private homes on
an exchange basis. While these economies might not make foreign
study possible for all students, they still bring it within the reach of
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many typical community college students of modest means who
would otherwise never be able to afford such an opportunity.

(b) Financial Aid: Students receiving financial aid here while taking a
full load of credit courses abroad, do, of course, still receive that aid.
Since it is no more than they would otherwise receive, on the other
hand, it does not negatively impact financial aid programs. The
credits earned are applicable toward a degree and cost the taxpayer
nothing more than normal ADA plus the financial aid that would
have been provided to these students anyway.

(¢) Student Motivation: With enough lead time and enough moti vation,
even poor students can usually save enough out of money they would
otherwise spend on recreation to make up at least some of the
differences which exist between program costs and what would be
their usual school and living costs for that same period. '

(d) Locally Generated Scholarships: Modest scholarship aid can help
make up these differences and create an incentive for those students
willing to save part of their own expenses. City College of San
Francisco, for example, held fund raisers to raise $6500, enough to
give needy students a stipend of $250 each toward their
participation in study-abroad programs whose total costs were
between $2500 and $3500 for a semester abroad.

Analysts of Respondents’ Arguments Regarding Low-Income Participation

The table below (from the study originally done at the Board’s request) shows that
less than 10% of those participating in study abroad programs in 1985-86 were
receiving financial aid. :

These figures suggest that not as many low-income students as could be or should be
arein fact participating in study-abroad programs.

One explanation of this low participation may be that for low-income students, the
economic facts to be accounted for are not only the out-of-pocket expenses. For such
students who live at home, for example, and are not actually paying the full costs of
housing and food, the actual costs of a trip abroad could well be prohibitive. Such
students may also have jobs they cannot afford to give up in order to be away for an
entire semester.

Another explanation offered by some respondents for the low participation by
minority and low-income students in study-abroad programs is that it is not so much
a matter of expense -- since there are ways around that problem -- but simply lack of
interest. Many low-income community college students, these respondents argue,
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Courses Offered Abroad
Fall 1985 through Summer 1986

NUMBEROF NUMBER OF COURSES
STUDENTS .
o » !nde‘ Pre,
Receivin . pen- | Transfer {Requisites?
Financia Fall {Spring |Summer]| dent
Total Aid Total® | 1985 | 1986 | 1986 {Study |UC JCSU{ Yes | No
1,963 134 194 62 85 ki 3911591164 | 126 49
330 17 2 2 13
2,293 134 211 64 57 90 3911591 164 { 1261 49

NOTE: Figures ure based on information recieved from a telephone survey of 43 colleges believed to
be offering courses abroad:

12 colleges reported no courses abroad

22 colleges reported offering credit courss abroad (4 of these colleges also offer community
services courses) : .

7  colleges offer commur:ity services courses abroad (3 of these colleges offer only community
services courses)

* Difference in total number of credit courses on Tables A and B is due to some language courses
being offered in more than one term. A multiple count of those courses is shown on Table B.

have hardly been out of their own towns, let alone out of the country, and perceive
little need to do so. They and their families share the perception of many other
Californians that study abroad is at best a luxury, a bit of icing applied to the “real”
work of a college education by those families who have money to waste.

If these respondents are correct, and if such disinterest in foreign affairs could in fact
handicap low-income students, a study of ways to overcome this disinterest should be
undertaken. In any case, if international study programs are indeed embaced
wholeheartedly by the community colleges as appropriate to their function,
considerable effort should be put into determining whether in fact low-income
students do participate less often in study-abroad programs and, if so, for what
reasons.

Legitimacy

If, as some have noted, foreign tours abound, provided by travel agents everywhere,
why should community colleges get into the business? Moreover, since four-year
colleges typically provide Junior Year Abroad Programs, serious students can sign
up for such programs when they are mature and have adequately prepared
themselves to fully appreciate another culture through their lower division studies,
why again should community colleges beccme involved?

The question comes down to whether study-abroad and other programs aimed at
giving students an "international” -- or a "Pacific Rim” -- orientation are appropriate
to the community colleges at all and, if so, whether they have a central or merely
peripheral place there.
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A number of respondents were ardent advocates of study-abroad programs. Indeed,
one college president, D.© James Hardt, President of Hartnell College in Salinas, has
made a point of using discretionary funds (owned by the college from the sale of land)
to send underprivileged Hartnell students to Japan and China, convinced that
community college students, and low-income students in particular, are those who
most need to glimpse the opportunities this largez world offers.

Those who share his view argue that -- whatever the risk of elitism in providing
inexpensive study-abroad programs in the community colleges -- it is nothing
compared to the elitism of restricting study-abroad programs to four-year colleges,
colleges most low-income students will never see, except possibly in night school.

Meanwhile, many other community colleges have been hesitant to support study-
abroad programs at all, fearing legal charges of discrimination, or subsequent
repudiation at the state level for expending -ADA on programs not clearly a
legitimate part of the community college mission.

Study Abroad: Conclusions

Regional studies and foreign studies support each other. Certainly, any student
willing to devote the time to specializing in regional studies on campus should have
the opportunity to visit that country and should be given priority in receiving
scholarship aid to do so,where necessary.

Study-abroad programs also possess value for nonspecialists -- if these programs are
properly handled. First-hand experience with another culture accomplishes so much

‘of what higher education is supposed to bring about: it creates, at once, an

appreciation for the great differences and the great similarities between people and
for the real strengths, and the real shortcomings, of our own way of life. Newspapers
suddenly make more sense. Differénces between foreign and domestic markets and
different customs for doing business and makingcontracts come alive. The energy
and effort bbling up in other economies, and the challenges and opportunities such
energy and effort represent, is brought home dramatically. What students began by
“taking for granted,” they will never quite take for granted again. But, if such
programs are to have their intended impact, ali colleges must adhere to certain
policies and procedures. (See Recommendation #3, p. 15).
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Issue 1:

®

The Need for Pacific Rim Specialists

Note: Respondents were not sure which of the following three things were
meant by “Pacific Rim specialist”: (a) academic specialists, i.e., scholars,
researchers, instructors, and other resource persons with special
knowledge of one or more Pacific Rim countries, working primarily out of
an academic environment. (b) students, completing baccalaureate majors
and/or graduate programs in Pacific Rim or Regional Studies; or (c)
professionals in other fields, e.g. business, law, etc., working in a
nonacademic environment, who possess or acquire special knowledge of
one or more Pacific Rim countrzes

Sum mary of Respondents’ Comments and Analysis

(a) Academic specialists would certainly be needed in abundance if the suggestions
for staff development and curricular changes outlined earlier in this report
were to be carried out. Precisely what kinds and in what numbers cannot be
determined until the plans for such programs have been worked out in more
detail. All respondents commented, however, that it would be important for
any such specialists to be physically available to practitioners. They would
prefer to see them campus-based, but would at least insist upon such specialists
coming out regularly to local campuses and communities, where their special
knowledge could be communicated to the many people in need of it.

Several respondents also stressed that what is important may not be so much a
matter of creating new specialists, but rather of making better use of existing
ones. Respondents typically felt that there was already an abundance of
persons knowledgeable about Pacific Rim countries available among faculty
and community contacts. Thus, if “resource people” (instructors, workshop
leaders and the like) were needed, the first priority would be to identify,
coordinate, ard financially support existing personnel, who already have
Pacific Rim expertise, to carry out these resource functions, and then to develop
additional specialists where they were needed. (See also The Future of the
Pacific Rim is Now, p. 32.)

Several respondents also pointed out that what might be cailed “natural”
specialists are also available on most campuses. Foreign stulents, immigrants,

! and ﬁrst-generation students of Pacific Rim origin are an especially abundant
resource in the community colleges since most mmorxty students come there
first for college.

The numbers of students potentially available to provide vari.us kinds of
' specialized knowledge and skills, based upon their own national origin, is
suggested by the data in the table belo:. (These figures are taken from the
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1986 data base, Student Profiles, maintained by the Chancellor’s Office of the
California Community Colleges. It categorizes students who graduated from a A
foreign high school according to their country, citizenship, and type of visa.) w
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Pacific Rim Students
Enrolled in California Community Colleges in 1986

Who are Graduates of Foreign High Schools
. U.S. Citizen Immigrant Foreign Student
- East Asian
China 135 900 187
Hong Kong 326 982 294
Japan 461 316 478
Korea (North) 28 62 17
. Singapore 25 23 78
___Taiwan 326 982 294
Total 1,056 2,467 294
Total East Asian Students: 5,032
U. S. Citizen Immigrant Foreign Student
Southeast Asia
Brunet 0 1 0
Campuchea 28 240 174
Bast Maluysia 1 3 2
Indonesiu 105 99 432
Malayva 15 16 18
New Guinea 5 0 0
North Vietnam 74 340 299
South Vietnam <604 3,080 1,524
Thailand 54 139 55
West Mulayvsia 10 23 59
Total 896 3,941 2,563
Total Southeast Asia Students: 7,400
U.S. Citizen Immigrant Foreign Student
Commonwealth

Australia 57 13 15
Canada 539 525 177
New Zealand 26 41 15
Total 622 639 207

Total Commonwealth Students: 1,468

U. S.Citizen Immiygrant Foreign Student
Latin American
Chile 53 79 14
Colombia 108 233 23
Costa Rica 44 59 8
Ecuador 54 100 13
ElSalvador 93 333 68
Guatamala 47 118 23
flonduras 14 31 1
Mexico 680 1,317 202
Nicaragua 64 145 49
Panama 63 48 6
Peru 148 255 45
Total 1,368 2,718 458
Total Latin American Students: 4,544
U. S. Citizen Immigrant Foreign Student
Philippines
Philippines 164 1,873 2,190
Total Philippine Students: 4,327
U. S. Citizen Immigrant Foreign Student
U.S.S.R.
USSR 28 106 12

Total U.S.S.R. Students: 146

Total Pacific Rim Students or U.S. Citizens with Pacific Rim Experience: 22,918
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Students enrolled in Pacific Rim specialties -- Increasing the number of
students who specialize in Pacific Rim studies would seem to be one of the
objectives of many of the proposed expansions in Pacific Rim programs.
Certainly attracting more students into such specialties could be an expected
result of including a Pacific Rim component in the general education and
survey courses that all lower division students take. (See Answers to Issue #3,
“Program Changes,” p. 8.)

Nonetheless, in the near future at least, we must be cauticus about
encouraging young students who lack other career skills to major in such fields,
unless they are expect eventually to do advanced academic work or research in
the area (and even then we must be careful that what will probably remain a
relatively limited labor market is not quickly inundated with capable young
experts). .

On the other hand, to provide a Pacific Rim orientation to those preparing for
other occupations would seem a highly desirable way to strengthen the
preparation of young Californians. Special study of a Pacific Rim language and
culture with, for example, study-aoroad experience -- as an adjunct to some
other major -- could do much to enhance a student’s career. )

In particular, minority students of Pacific Rim origins might be encouraged to
develop an adjunct specialty in their own culture. Indeed, part of higher
education’s responsibility to immigrants is to encourage them not only to share
their cultures with other Californians, but to deepen and systematize their own
knowledge of those cultures.

Ironically, there is suuietime a tendency in areas heavily settled by immigrants
to assume that the “culture influence” is already there and will be transmitted
somehow “naturally” -- so that there really is no need for special educational
efforts to maintain it. But, on the contrary, with some a0table exceptions, the
history of the "melting pot” has been the history of lost traditions, an occasional
“deli” notwithstanding. It is as important for Pacific Rim immigrants to be
given the opportunity to gain a deep and systematic introduction to the history,
philosophy, art etc., of their own traditional backgrounds as it ever was for
those of European descent to study such from their own heritage.

It should be kept firmly in mind that minority students know no more about
each other’s cultures than European-Americans know, so that the learning and
sharing must be on all sides. Not only "white Anglos,” but also Hispanic
students -- and Vietnamese students -- should be encouraged to explore China,
Japan and Canada and all the Pacific Rim regions.

In working with students of Pacific Rim background, however, nothing should
be taken for granted; none of it is simple. For example, several Southeast
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Asian studerts, informally interviewed for this study, have insisted that it is
"comrion knowledge” that “If you are not white, there is no point at all in going
into international studies or international business, because you don’t have a
chance!” Why not? “Because, it's a hard field anyway -- there are no_ obs, and if
they do hire someone to ‘renresent America’ they want them to be ‘really
Americen’.”

Clearly, this statement and others like it bear close study. If this is a
widespread sentiment among students, but is not a true representation of
hiring practices, then students must be made aware of the truth. If it is a true
statement, then we have a different, and quite urgent, job of education to
undertake -- the job of educating California businesses regarding the great
resource of talent in dealing with potential trading partneis that could be
theirs for the asking if they-hired minorities with multi-cultural expertise.

In our new immigration, California has gained an enormous economic
advantage in its ability to work with Pacific Rim companies; yet we could
throw that advantage away -- and throw away some lives with it. To assure the
maximum opportunity to immigrants, and increase the economic prospects of
the state, we must make a sustained and systematic effort to research the job
markets and recruit minority students into opportunities where their
backgrounds will prove a particular asset.

Professionals with Pacific Rim expertise -- One college administrator made a
comment consistent with the stucents’ views quoted above. "International
studies,” he claimed, "is a dead 2nd for the inexperienced.” He stressed that
there is a difference between providing specialized training in Pacific Rim
studies to young, “traditional” students who will be venturing into the job
market for the first time, and providing it to experienced e.aployees.

Employers who are dealing’ with companies abroad, or with foreign-run
companies considering locating ir  lifornia, would prefer to use mature and
trusted employees in these trausac..ons. On the other hand, such employees
may not be otherwise well prepared for working with citizens of another
counry. is in such situations -- occurring with increasing frequency in
California -- that specialized training in international business and in the
language, history, culture, laws, and consumer preferences of other countries is
sought out.

The question of how best to provid: this supplementary training and create the
in-house “Pacific Rim Specialists needed by California business should be
carefully studied. Each segment has a contribution to make, but without some
coordination there is at least a possibility that each segment will leap to the
same opportunities, duplicating services unnecessarily and distorting their
respective mission .. But there is also the danger that such opportunities will
be lost altogether if the segments simply avoid risk and restrict themselves to
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past commitments. Such decisions must, finally, be based upon a careful re-
ezamination of the rapidly changing market for higher education and a
subsequent rethinking of the proper roles of each of the segments responding to
it. .
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Issue 2: ﬁ

The Need for Exchanges between Scholars

Note: Respondents viewed this subject as applying broadly to any
exchanges among experts of various sorts associated with postsecondary
education, rather than as limited to "scholars” per se.

Summary of Respondents’ Comments and Analysis

Such exchanges were welcomed universally »nd without qualification. Respondents
who had themselves visited, studied, or taught in Pacific Rim countries consistently
noted the "hunger” for expertise on the part-of leaders and teachers in these
countries. '

One respondent quoted a Chinese colleague who had said, "There is a new
Renaissance coming, one that will revitalize all of use like the earlier Renaissance
revitalized medieval Europe. Itis the meeting of the East and the West, the blending of -
two cultures.” The dean who quoted this statement went on to say, "When you are
there, in Asia, you can just feel the energy. It crackles. You need to experience it first
hand to understand what is happening there.”

Many Pacific Rim countries are struggling with the need to rapidly educate large
numbers of people in high technology as quickly as possible; thus, they particularly
welcome exchanges with administrators and instructors from the California
Community Colleges, since it is our system in particular that they perceive as a
model for roviding technical expertise economically and effectively to large
numbers.

Several respondents pointed out that some countries are so anxious to gain the
experuse of community college faculty that they will pay their way there. Orange
Coast College, for example, under a bilateral agreement, sent a team of six faculty to
Taiwan for three weeks in the summer of 1986 to provide a series of workshops on
Computer-Aided Design and Industrial Computer Applications, courtesy of Taiwan.
To take full advantage of such opportunities, however, requires considerable staff
time and thus, probably, some supplementary funding; however, such funding could
have great leverage. It could generate no- or low-cost experiences abroad that are
much needed by California faculty.

It proves more difficult, on the other hand, to bring foreign faculty here, since they

ar2 unable to live in this country on the salaries their colleges can provide. In one

California community college the nursing faculty brought a group of Chinese nurses

there for a summer at considerable personal sacrifice. The California faculty raised
. the money on their own, through volunteer activities.
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Despite so much interest in the community colleges from contacts abroad, however,
respondents kept pointing out that here in California, when policy affecting faculty
travel is considered, the community colieges are rarely considered. Neither funds
nor much in the way of moral support exist for travel or teaching abroad by
community college faculty. Most of those who have gone have done so at their own
expense, or under the auspices of the countries they visited, or with an exchange
program like the Fulbright. Respondents thus strongly recommended that if
“scholarly exchanges” are to be supported, some financial support should be
designated specifically for community colleges.

Analysis of Respondents’ Comments Rezarding Scholarly Exchanges

Providing first-hand experiences with other cultures for faculty is of unquestionable
value. Indeed, the only objection that could be raised is whether by using American
faculty to provide technical assistance to Pacific Rim countries, we are “giving away”
the technical secrets that could otherwise maintain our corapetitive edge. Most
respondents admitted such a possibility but felt that whatever such drawbacks
might be, they could be more than compensate? by the new possibilities of
cooperation and trade such exchanges opened up. They also stressed the possibility
that such exchanges could help reduce poverty in those countries and might even
slightly increase the prospects of world peace.

Careful analysis of the costs and benafits to the sommuaity colleges of such
exchanges needs to be done. Suci: an analysis should also identify the issues
involved in assuring equitable ascess to these opportunities to community college
faculty around the stat
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Issue 4:
The Need for Computerized Information Exchanges
Summary of Respondents’ Comments and Analysis

Development of a data base and distribution system as outlined in the CSU report,
The Future of the Pacific Rim is Now, Ch. VI, is essential. In each region, all
nearby community colleges could be | ooked into the closest CSU campus. Such an
arrangement would be essential to enable the community colleges to fulfill the
functions mentioned elsewhere in this study. The computer network would also
enhance the ability of the C3U colleges to effectively deliver what they develop.

While those queried were highly supportive of such a linkup, they were also taken
aback by the question. It was hard for them to think seriously about hooking up half
way around the world when they haven’t been given the resources necessary to hook
up with their nearest neighbors. The community colleges cannot even communicate
with each other, let alone with the other segments.

Several respondents felt that satellite dishes might be a more immediate and less
expensive option. Such dishes could be used not cnly to broadcast programs directly
from Pacific Rim countries into classes in foreign languages, history, business,
political science, art, etc., but could be set up for teleconferences. Many st: dents
could then talk directly to students from other countries, thus experiencing first
hand the “reality” of these cultures. Faculty could consult with each other, and
technical information could be readily exchanged.

Respondents closely involved with the business community noted that, in addition to
its instructional uses, this equipment could be used to provide local businesses with
sorely needed information at costs very low to business but sufficient to make the
whole system self-supporting.

Analysis of Respondents’ Comments Regarding Computerized Information
Exchanges

Computer links and telecommunications are essential to the effective dissemination
of timely information but equipment alone will not create service. Appropriate
structures would need to be designed, and the training and staffing necessary would
have to be provided for. Use of new technology does not come easily to most people,
particularly in nontechnical fields. Staff development programs would thus be
essential to actually realizing the potentia) of the equipment.

The extent of the varions intended uses would have to be carefully planned for to
assure that the systems purchased were adequate. In such planning, it is important
that business and other “practical” uses not completely usurp the equipment,

45

231/38 33




thereby clusing out the “"merely” educational purposes of increasing cultural
awareness for students. It is essential that 2ll these uses be adequately taken into e
accountin planning the initial structure of the system.
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Issue 5:

The Need for Pacific Rim Centers

Note: Respondents were uncertain whether the question referred to the
development of vne center to serve California and the Pacific Rim as a
whole; or whether it referred to the concept of Facific Rim Centers to be
located where needea; or whether it referred to centers or specific countries
or regions on the Pacific Rim(e.g. "Far East Center” or “Center for Filipino
Studies”).

Summary of Respondents’ Comments and Analysis

The most universal concern expressed by respondents discussing this option was that
such a center not be isolated from the community colleges and the local regions
where the expertise was needed. All felt that there should be at least two such
centers, one north and one south. And all felt that the center should be designed to
facilitate rapid dissemination, or it would be of little use. Some flatly preferred that
each campus -- or at least each region -- have its own center, depending again upon
just what was intended.

Analysis of Respondents’ Comments

Review of the answers suggests that in fact several kinds of certers are needed. On
the one hand, there is a need for one or two strong Pacific Rim Centers specifcally set
aside for research, scholarly exchanges, data base maintenance, resource’
distribution, and publication. Here, centralization would permit the consolidation of
scarce resources and the cross-fertilization of ideas. On the other hand, for some of
the other essential functions )f a "center,” a decentralized structure would be
essential. The imore dispersed centers could sponsor conferences, host foreign guests,
and provide for the professional development of teachers ai every level (including
postsecondary).

Exactly how such a center or centers should be set up and funded and specifically
what the priorities and requirements should be would best be determined after some
of the other questions raised in previous sections of thi3 report have een answered.

Such centers should certainly encourage original research and scholarship, but to
assure that the many pressing issues facing California are not lost sight of, they
should be set up to facilitate constant exchanges between researchers and
practitioners. Those concerned primarily with practice, (e.g. policy makers, business
leaders, educators, and agriculturalists) should have an ongoing opportunity to help
define issues meriting investigation. On the other hand, even while res_.archers are
made aware of practical concerns through frequent exchanges with these parties,
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they should still be buffered from too narrow a concern with immediate practical
results.

Rather than distort the research effort itself with premature demands for
practicality, what should be provided are supplementary structures designated to
readily “translate” findings. These supplementary structures could facilitate the
development and dissemination of practical applications. They would be staffed by
those prepared to understand scholarly studies and to explain their practical
implications to the larger public, including local business leaders and school
teachers.

Strong Resource Centers were regarded as so essential that without them any
effective response to the need to increase knowledge of the Pacific Rim was thonght
to be inconceivable. But their impact would be effective only if they were designed
with a strong commitment to development and dissemination.

In general, it appears the UC system would be the best suited for suppor'ting original
research and maintaining rare primary sources -- for housing a "Primary Resource
Center.”

The CSU system could provide several “Instructional Resource Centers,” devoted to
developing curricula and materials embodying the research from the UC centers and
providing appropriate baccalaureate, master’s and postgraduate certificate
programs, as well as in-service programs for teachers (K-postsecondary). CSU would
also seem the logical place to establish and maintain a current data base and to
distribute publications, etc. (See CSU’s Pacific Rim Report, The Future of the Pacific
Rim is Now, Ch. VIII, pages 27-30.)

Finally, the community colleges, with their wide geographic dispersion, their history
of cloge ties with the industries in their districts, and the.> established role in
occupational training and employer-based training, would be the logical plices to
house "Dissemination and Development Centers.” The immediate value of such
local centers to tke community and to industry might, in fact, turn out to be so
evident that they could in time become largely self-supporting.

Several states have already taken steps to involve their community college systems
in such local dissemination efforts. As has been mentioned earlier, these states have
started by combining the efforts of their community college systems, their
departments of commerce, and their governors’ offices to aggressively attract
industry to their communities. On the basis of this str ng partnership, these states
have then been able to make promises to companies interested in relocating into
their state, that they could provide them on-going training, at public exp..se, for
both relocated and locally hire¢ ersonnel. ‘
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Some California community colleges, sensitive to the economic development needs of
' their communities, have emulated these state-industry partnerships in their local
communities by starting Pacific Rim institutes.

Examples of "Development and Dissemination Centers” for international trade:
Oxnard -- World Trade Institute

The Institute is an adjunct of the newly formed Oxnard World Trade Center
and coordinates 2ffor’ 5 of Oxnard Corumunity College, the local state college,
and private colleges to jointly provide:

®  training in the use of the World Trade Center Network, a data-base
system that provides information on international business for local
companies;

®  workshops and seminars for college credit leading to a Certificate in
International Trade;

®  links with local ethnic organizations to encourage trade relations with
Pacific Rim countries.

Vista -- International Trade Institute

The Trade Institute offers credit courses geared to local small business owners
and managers leading to a certificate in international trade. Courses include:
Careers in International Trade, International Trade Procedures, International
Marketing, International Letters of Credit, Introduction to Import/Export
Business, and the Basics of Exporting to Developing Countries, Frreign
Nations and Cultures, Japanese, and Spanish. The language laboratory
provides self-paced courses in Chinese, Japanese, and Korean. They also offer
community service seminars and televised programs.

Orange Coast -- Pacific Rim Academy

The Academy offers contract courses and fee-based seminars aimed at four

groups:

®  immigrants settlingin Orange County

® those working with expatriates of Pacific Rim countries
®  thosedeveloping cross-cultural business opportunities
° investors and users of capital.
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Coastline -- World Trade Center

The Center is part of a joint venture with the Orange County World Trade
Association. Coastline College provides the training that companies working
through the Trade Center require.

Role of Community Colleges in Economic Jevelopment

Michael Crow, a professor of Asian history and now Director of the Coastline Pacific
Academy, argues that the community colleges have an essential function to perform
in strengthening California’s economic ties with the Pacific Rim, since it has always
been part of their function to research job markets, establish industry advisory
councils, and work closely with local chambers of commerce to determine as precisely
as possible the training needs of their particular communities. They can respond
quickly and flexibly te the needs of local businesses trying to master the new skills
necessary to work with customers and partners across the sea. And, with no
distortion of their function, they can join hands with local chambers and the state
Department of Commerce to offer the training necessary to attract Pacific Rim
companies to locate in California.

In this vein, the Chancellor’s Office of the California Community Colleges recently
entered into an interagency agreement with the state Department of Commerce to
improve access to education, training and related services for California’s business
and industry. Among many other things, it states that, upon request, the
Chancellor’s Office will provide to the Department of Commerce a letter of
commitment describing training services and resources available to specific
companies considering locating in California.

Conclusions: Pacific Rim Centers

As the importance of local Pacific Rim centers to economic development become
manifest, there is good reason to anticipate adequate funding to do the job -- funding
not only from the public sector, but also (and especially) from the private sector as
well. Michael Crow has urged the state to create a revolving fund to provide “seed
money” to set up contract-based programs. He has argued that such programs could
become self-supporting within a few years, at which time the initial start-up money
could be returned to the revolving fund to make more money available to other
community colleges, trade centers, etc.

There is no question that if California is to remain competitive, it must have a way to
constantly upgrade the skills of those already employed, particularly the unusual
skills required for working with companies halfway around the world. It is also
obvious that California must be abie to offer Pacific Rim companies interested in
‘scating here as “sweet a deal” as can Florida and Arkansas and North Carolina.
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Such a use of the community colleges is a further development of a function they
have come to fulfill with amazing success over the years.

The need to keep updating the skills of our labor force in response to constantly
changing technology and industry is not a need that was accounted for in the
original Master Plan (1960), since the need was barely perceived at that time. Thus
it was not assigned to any segment. The vocational functions of the community
colleges, however, and their ability to respond rapidly to the needs of their local
communities, have over the past ‘ew decades pulled them into a variety of efforts to
meet this need. In doing so, the community colleges have, if inadvertantly, helped to
fuel the amazing economic growth of California during these same decades.

They did so specifically by fulfilling the crucial function of not only preparing first-
time workers for a vocation, but by updating and shifting the skills of experienced
workers to keep them abreast of constant technological change. Moreover, by
working closelty with small business owners and with lccal chambers of commerce,
they have not only prepared people for existing jobs but have helped to create new
ones.

As the current efforts to clarify the roles of the community colleges proceed, and as
questionable extensions of functions are pruned, it is important that this essential --
even if originally unanticipated -- function not be acciuzatally eliminated.

If the proposed research-oriented Pacific Rim Centers are established, their positive
impact upon our future could be assured by taking advantage of the vocrlional
training aspect of the community colleges. With the community colleges acting as
satellite centers, all that is gained in the research centers could be transmitted
quickly, in usable form, to the citizens of California to be used to support continued
economic growth.

In acknowledging and affirming this expansion of the mission of the California
community colleges, we must proceed with care. In particular, we must urge that
colleges, in working with Trade Centers and in responding to the immediate
requirements of rapidly changing technology and highly competitive industry, must
be especially careful to continue to maintain control over course objectives, course
content, and course standards. Moreover, in exercising that control, instructors
must be alert to the natural, though rarely intended, possibility that courses taught
under contractcould skirt issues that might prove uncomfortable to the client. Or
such courses may deal so narrowly with the immediate appiications of subjects that
the opportunity to realize the Innger term benefits of education -- as opposed to mere
training -- will be lost. On the other hand, if instructors do remain alert to this
danger, there should be little problem, since companies contracting with community
colleges usually want both the broad global perspective and the critical perspectives
colleges bring. Indeed, that is one reason they would buy Pacific Rim courses from a
college -- rather than from a training consultant.
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FINAL STATEMENT

The need ‘or the rapid development of programs to increase “Pacific Rim awareness”
and the appropriateness of using the community colleges to fuifill severai key
functions in this effort, especially through centers designed for that purpose, can
hardly be questioned. Indeed, without an increased Pacific Rim awareness across
the population as a whole, few of the other proposed programs will have much chance
of success. Any effort to gain public support for legislative initiatives in this area, or
to get large numbers of students to major in Pacific Rim studies, etc., will fail unless
the public at large recognizes the importance of these efforts. The community
colleges are especially wel! suited to educate the public regarding the importance of
teh Pacific Rim economies and cultures.

Nonetheless, as the “Pacific Century” dawns we must proceed with caution as well as
urgency: urgency because the stakes in economic prosperity, domestic stability, and
world peace are so high -- and are being won and lost with such great rapidity;
caution, because in responding to the urgent demands of the 21st Century, we do not
want to lose what has been of great value inour past.

In short, we must find ways to enrich our intellectual tradition and participate fully
in that explosion of possibilities that is the "new Renaissance,” the coming together
of East and West. We must remain in the forefront of new technology, working very
closely with business and industry. But, in using the community colleges to do these
things, we must never lose that core of intellectual integrity, that independence of
thought and breadth of perspective that has been the legacy of education to
democracy -- and to economic development as well!
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APPENDIX A

£

Assembly Concursrent Resolution No. 82

RESOLUTION CHAPTER 112

Assembly Concurrent Resolution No. 82--Relative to international
studies.

(Filed wath Secretary of State September S, 1986.]

LECISLATIVE COUNSEL'S DICEST

ACR 82, Hayden. University of California:. Pacific Rim studies.

This measure would request the Regents of the University of
California, the Trustees of the California State University, and the
Board of Covernors of the California Community Colleges, to
cenduct a study of, and report to the California Postsecondary
Education Commission on, the role of the respective institutions and
particular campuses in meeting the needs of the state in furthering
its economic position and leadership within the Pacific Rim region
and i1z carrying out its responsibilities to i amigrants of Pacific Rim
countrics.

The measure would request the California Postserondarv
Educstion Commissica to review the reports, compile them, and
make recommendations to the Legisiature and Governor not later
thaa July 1, 1987. " )

WHEREAS, The area known as the Pacific Rim, including all those
states and nations bordering on both sides of the Pacific Ocean,
comprises 60 percen’ of the world’s population and has a combined
economy of greater than three trillion dollars ($3,000,000,000,000),
which is growing by three billicn dollars ($3,000,000,000) a week; and

WHEREAS, Economic trade between Cilifornia and other
countries in the Pacific Rim totaled over sixty-seven billion dollars .
($67,00,000,000) in 1984 and is expected to continue to grow into the
forsevable future; and

WHEREAS, Four out of every five new American jobs depend on
exports, and in California, one in 10 jobs 15 wn the unport; export
business, and this figure is even higher in the technoloyy-bused
industries; and .-

WHEREAS, California is situated by virtue of its euuruvhv.
economy, history, and character on this rim of opportunity und i> 1
a position to provide economic and technolouicai leadersniy w thes
dynamic region; and

WHEPREAS, California currently receives some 30 percent or the
immigrants from Pacific Basin countnes leading to the increused
‘ internationalization of California, which will create new challenges
| for the educational and economic system: and
‘ WHEREAS, Continued economic growth depends upon an

educated work force and business, political, and coinmunity ieader.,
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attuned tc the realities of other Pacific Rim countries: ind

WHEREAS, For California to prepuare for the future within an

wnternationalized economy, it is possible that more students wall ne=a
to be educuted in the business, political science, sociology. history.
language, religion, economics, and culture of other Pacific Rim
cruntries; and

WHEREAS, The three E:blic segments of postsecondary
‘education in California provide a broad spectrum of distinguished
pesearch and educational offerings and exchange programs
pertaining to the Pacific Rim countries and regions within the Pacific
Rim; now, therefore, be it

Resolved by the Assemnbly of the Siate of California, the Senate
thereof ccacurring, That the Regents.of the University of California,
the Trustees of the California State University and the Board of
Governors of the California Community Colleges are each requested
to conduct a study of the role of the respective institutions and
particular campuses i.. meeting the needs of the state in furthering
its economic position and leadership within the Pacific Rim region
wnd in carr, ng out its responsibilities to immigrants of Pacific Rizus
countries, including, but not limited to, an assessment of the need for
all cf the following:

(3) Pacific Rim speciali- is.

(2) lacreased interchange amoag scholars in countries of the
Pacific Rim. ’

{3) Changes in ¢ -2t educational program offerings and
exchange programs L .. ..ag on Pacific Rim studies.

(4) Enhancing the exchange of inrormation and ideas throuzh
improved computer communication svsterns between University of
California, California State University, and comrmunity college
campuses and university and college campuses in other Pacific Rim
countries,

(S) Establishment of a Center for Pizific Rim Studies, to fulfill
research and public service functions pertaining to the Pacific Rim
area; and be it further

Resolved, That the Regenats of the University of California, the
Trustees of the Culifornia Stace University, aad the Bourd of
Governorr e Califorma Community Colleges are requested. to
report %o uie California Postsecondary Education Commission on or
be: "re March |, 1987. on the above-mentioned requests; and be 1t
further

Resolved, That the California Postsecondary Zducacon
Comrussior: is requested to : L view these reports, compile them, and
make recommendanons tc the Legislature and Governor not later
tham July ' 1987; and bé it further

Resolvea, That the Chief Clerk of the Assembly transmit a copy of
this resolution to the President of, and the Regents of, the University
of California, the Chancellor of, and che Trustees of, the Califcrma
State Unuversity, and the Chanceilor of, 1nd the Board of Governors
2. tne Callornia Cormunuiisty Colieges.




APPENDIX B

ACR 82

Interview Questions*
‘l.' and

List of Respoandents
Respondents
Angelo Carli, Dean, Community Education Palomar College
Michael Crow, Director, Pacific Rim Academy Orange Coast College
Donald Culton, Executive Director, California Consortium LA-CCD

of Community Colleges

William Fedderson, Superintendent/President Napa College
Dr. James Hardt, Superintendent/President Hartnell Coilege
Larry Hendrick, Assistant Dean, Humanities/Fine Arts Sacramento City College
Jody Hoy, French Professor . Irvine Valley College
Sue Light, Head of Interna%ional Studies . San Francisco City College
Ernest Matlock, Asst. Supt./Vice President of Instruction B.tte College
John Romo, Vice President, Academic Affairs Santa Barbara City College
Henry Schott, Department Chair/Instructor for Biology Merritt College

Interview Questions

Part One

&. What (xisting programs and policies do you have at your college, in both ADA and
Community Service, that are related to the Pacific Rim including: World Trade or
International Business Institutes or Pacific Rim Centers, etc. foreign e«change or
study abroad programs, scholarly exchanges, telecommunications?

b. What other programs of these types are you aware of in the Commuaity Colleges in
California?

¢. What do you regard as the most important issues to be addressed in strengthening
economic ana cultural ties with these countries? In particular, what do you see as
the role of the ccomunity colleges in general, and/or your own college in particular
in addressing these issues?

d. WYhat resources are available now at your institution that could be better used?
What state-wide policies or programs would facilitate such uses? What additional
resources would be needed?

e. In your experience, are there any barriers, problematic policies, practices, or
attitude: that do or would get in the way of such use of resources?

Part Two

“What do you think are the needs c¢f the Community Colieges-—if threy are to exp.nd Pacific
Rim offerings of each of the following:

l. Pacific Rim Specialists

2. Scholarly exchanges

3. Program changes

4. Computer exchanges and information with Pacific Rim Colleges
5. A Pacific Rim Center 58

“={dch interview lasted approximately one hour and occurred between Feb. 15 and March 10, 1987. 4




APPENDIX C

CRANGE COAST COEBGE
PACIFIC RIM ACADEMY

2701 Fairview Road, P.O. Box 5005. Costa Mesa, CA 92628-0120 (714) 432-0202 Dr Donald R Bronsard. President

23 February 1987
RECEIVED
Selrernic Cos rToN ﬂleges

Dr. N2ncy Glock

Chancellor’s Office

COMMUNITY COLLEGES OF CALIFORNIA

1107 9th Street, 4th Floor

Sacramento, CA 95814

Dear Dr. Glock:

Please include Orange Coast College’s new Pacific Rim Academy among your
discussions with members of the Chancellor’s office and the Legislature.

Founded Summer, 1986 by the Coast Community College District, the Pacific
Rim Academy was designed as a separate instructional unit to prov1de non-
credit, cross-cultural contract training programs to the reg1on s business
and industry The Academy was provided seed money for a year’s operation;
subsequently, the Academy is expected to be self-sustaining. In effect,
the Academy functions much like a Community Service cperation, except that
it tailor makes programs to specific order rather than mass marketing
general programs to irdividuals in the community.

We have made significant strides since September. Now underway, for
example, is a contract with a $70 millian/year manufacturing company to
teach its senior exer ive staff Japanesa@a language and culture. 25% of
this firm’s sales are in Japan and it has a joint-venture operation there.
The firm’s staff meets with our trainers each Saturday morning (8-12) and
is learning Japanese. Plans are developing to expand the training to
include junior members of the company.

Additionaily, we have developed a weekly Symposium program which pulls
together world-class experts t) discuss in panel format an issue;
subsequently, the experts are available for consultation by our audience
members. The Symposiums differ from typical community service lecture
serie; by providing several experts together for both presentations and
personalized consultation. -

In discussing our Pacific Rim Academy with others, there are a number of
attributes which merit emphasis:

1. Self Funding: While the program has been provided with sead-money,
it is soon expected to earn its own way through privatsz sector
contracts and fees. We will be providing community training without-
resort to tax funds; yet we are not developing a host of leisure time
activities such as were the subject of the famous "hit list."

2. Economic Development: As the orogram matures, we expect r. attract

overseas’ "student-clients"” and »nrovide them training in ?“merican
business, cuiture, language, and other experiences. At present, our
efforts are focused upon assisting American nationals become more
competitive in the Pacific Rim nations.

District Board of Trustees

Nencv A Totlacd. Presiumt
Conrad Nordquist. Viee-Prevdent
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Walter U Howald O 7
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Memo

w

to Dr. Glock, 2/23/87 Page 2.
Emplovment Training: In evaiuating the local demography, we found

new training needs. A declining number of locas high- school
graduates are joined by an increasiag number of persons in their 30
and 40°’s, persons dainfully employed, frequently holding colleW
degrees but requiring re-training or skill development for a changing
business climate. Many are not interested in degree programs and
find it impossible to attend typical college schedules.

Efficient/Cost Effective: Using on-sitz training, the Academy is not
impacting public facilities; it dramatically saves student time while
reducing transportation and parking congestion (by taking training to
the work place). [In the Japanese training program cited above, 15
company executives park in an empty commercial lot rather than crowd
college facilities; two faculty members travel 15 miles to the site
rather than 15 students traveling to the college.]

1 Trade and Balance of Paymonts: Providing cross-
cultural training to modest-size firms (which characterize local
business) facilitates ‘their internmational particization. O07F some
25,000 Orange County companies with more than & employe:s, only 995
have a staff larger than 100. While larger firms frequently hzve in-
house training, smaller ones often do not. Yet many small companies
could benefit from international trade if they had the knowledge.
About 65% of the County’s manufacturing employees work in firms
employing fewer than 100 persons; they constitute a special "target”
audience of over 335,000 persons who could benefit from our cross-

cultural training progranms. Who can estimate the impact this
training might yield for American international trade?
N2 u rt; With college budget difficulties, new staff

hiring frozen, purchasing accounts frozen, etc., pressures mount
daily to close the Academy and return its staff to ADA-supported
teaching. While the Academy has made marked progress in six months,
it will take 18 to 24 months to adequately reach the target audience
with meaningful marketing activities. A revolving state fund from
which the Academy might "borrow" operating costs for 18-24 months
would be most useful. (Alternatively, returning the Academy -~taff to
ADA credit instruction will not meet the need of the pa “icular
audience described above, but will simply further the shrinking of
the Community College system.)

Practical vs. Theoretical Education: Laudasl. efforts are underway
to develop graduate programs for the Pacific Rim (eg: U.c. San Diego)
which will benefit California in the long run. “2anwhile, a current
need is for practical training for working adults, now. It is urgent
that employed adults have opportunities to wupgrade skills for
international competition; failing this, the economy will continue to
decline under a crushing burden of foreign debt and lost
international markets. Community Colleges are the logical lccus for
such an effort at practical client-centered training.

It is my hope that these observations together with the enclosures may be
helpful in your present undertakings. Please call if I can be of further
assistance.

Sinc

erely,
‘/%'/chael G. Crow

Director
48 MC/jdh ;
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Businecs In the Pacific Rim

“We had s survey that indicat-
ed there are at least 150 compa-
nies In the county thst have

] cwwcgnm busi-
with Pacific nationse-
ly in Jepan, Taiwan ard

Hong Kong, but incressingly in
Central and South American
Pacific.

i

ific Rim Academy

11s Overseas Insight

i-7us Contract for Specialized Classes

By BILL BILLITER, Tmes Sieff Writer

While amepinan and the varius Pacific island
Orange Coast classroom
recently, Michael G. Crow had 8 And that opens up broad vistas
complaint, for Crcw.

“This mep cuts off hall of the “Operutionally, we will be iike
Pacific Rim.” he st 10 & fellow & ‘Drokering’ enterpeise,” Crow

i college profes-  seid “We will look at the hishly
M . apecific training needs of our
- ORANGE Crow, direc- region’s businesses end indus-
SCOUNTY tor of the new tries, and we will provide consul-
Peeific Rim  tants and experts as necessary {0

Academy at the Costs Mess com-  effactively address thoss needs.
munity college, prefers maps that “For instance, Hf local firme
show the vast expanse of the require a crash course in Jape-
Pacific Ocean and all thenotons nese business etiquette, Korsan
it ouches on. customs o conversational Chi-

An Asian essor for  nese, we will put together train-
20 yesrs, he now is in the ing os tajlored and
business of helping businesses  timed specifically for those
compete throughout the Pacific's neecs ”
vant territory.

To ao'f'n’u. the Pacific Rim  NoClames Yut
Mth‘: mﬁmm The Pacific Rim l%ﬂ(muy
education program specif-  opened In . No made-
1 needa of an individual to-order c'asses have been con-
which would pay a fee for the tracted, but Crow said two busi-

nesses are negotisting with the

The academy, Crow said, islike  academy. In October, the scade-

e
Walter G. Howaid, a trustee of
Community Dis
trict, which governs ge

Cosut College, cunceivea the idea

for the scademy. ]
“Community colleges must of -
fer relevant education, and
like this is reievant to
the needs of the world,” he said.
Howald, a Newport Beach
several international

“Americans, including me,
have historically beent among the

manﬂndﬂpoqﬂctntho
worid,” Howald seid.

also are subject to the needs of an

individual business. "It can be a

one-on-one for an executiveor s

class for & group of salespeople.”

S:g\lv ssid. “Everything is nego-
e.l'

professors who teach at Orange
Coast and its two sister commu-
nity colieges, Goiden West n
Huntington Besch and Coastiine
in Fountain Vailey, he said. And,
in addition to regular faculty, the
academy wili broker the services
of international cxperts who can

have an evpert on the subject of
building a hotel in Betfing (Pe-
king]. If some company needs to
know about the red tape invoived
in starting a hotel in Beijing, this
is the man who will do the
teaching.”

Other subjects are brouder and
more academic, he noted. Many
expanding companies. he said,
will need special courses 1n lan-
guage. such as Japanese and
Chinese.

But even in the English.
speaking Pacific Rim countries,
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Michael G. Crow, diroctommnm?:ciﬂcm.mm,
sees 8 market for the sducation the academy is offering.

such as New Zealand and Aus-
traiia, the business custons re-
quire special knowledge, Crow
said. “The academy, for instance.
might offer instruction on what 15
the best way to advertise in New
Zealand,” he ssid. "Ads that
appeal 10 our Southern California
beach cuiture won't work in New
Zesland.”

Crow. 44, a native of Los
Angeles, 13 his Ph.D.
at JC lrvine in American-Chi-
nese relations. He has traveled
extensively throughout Asia, and
during his tenure at Orange Coast
he has taught economic history
as well as Asian history.

The academy’s start is a mod-
est one: Crow operates from a
temporary, trailer-like building
on the campus.

But Howald 13 convinced that
the move to tailor communuy
college education to the speciai
needs of Pacific wrade 18 an ides
whose time has come.

“President Reagan has said we
must expand our trade, and he's
absolutely right,” Howald said
“What we're preparing 1o do 18 to
export our technical education.™
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March z, 1987

Dr. Nancy Glock M
1107 9th Street, Fourth Floor AR 6 1987

Sacramento, CA 95814
Dear Nancy,

1 apologize for the delay in getting the international education materials
to you. I hope they’re not too late.

Specifically, I[’'ve included:

1. Program fliers.

2. College International Education Policies.
3. Examples of Requests for Proposals.

4. Sample of a program proposal - China/Japan.

Some thoughts on future directions are the following:

1. Community colleges should be encouraged to inciude international
perspectives in the overall educational program. This emphasis
should include: gene.al curriculum, study abroad programs,
greater use of international students as a resource on campus and
in the community, and staff development.

2. California and the northwestern states must orient to the Pacific
Riw. Our curriculum and programs need to provide students with the
knowledge of and sensitivity to thie Pacific Rim area (I personally
include Latin America in this area. Most material I read doesn’t,
but I believe this is short-sighted).

>, Any effort toward internationalizing tue curriculum and programs
should include a significant amount of emphasis on tke multi-
cultural reality in the United States and especially California and
the five south-western states. The demography of our state is
changing dramatically. The schools, in general, are not preparing
students well for the reality of living in 31 multicultural/
multilingual society. The changes coming can be iooked upon as an
exciting challenge or a threat. The schools really aren’t doing
much to ensure the former.
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Nancy Gleck
March 2, 1987
Page 2

4. The California Community Colleges can serve as a model post-secondary
educational alternative for many of the developing Pacific Rim
natfons. I believe that the Chancellor’s 0ffice could serve as the
lead in making countries more aware of this marvelous educational
system. Educators from China, Thailand, Indonesia, 2tc. have
visited SBCC and expressed great interest in our system.

5. I somatimes feel that there is as great need to establish minimum
intercultural literacy expectaions as “here is the need to addresss
reading, writing and critical skills ninimums.

6. I am glad that Assemblyman Hayden is attempting to heighteh
awareness about California’s future as a part of the Pacific Rim.
His prodding is important.

I wish you well with your project. If in the future I can provide
additional information or support, please don’t hesitate to call. I’d
1ike to help--and next time I’11 respond more promptly.

Since ,

hn Romo, Vice President,
cademic Affairs

JR/3dm
Enclosures




APPENDIX E

Board of Governors of the
Caltfornia Community Colleges
July 10-11, 1986

Item 39

Title: Study Abroad Programe and Related Furnd for Instructional
Improvement Grant Application for 1986-87

Staff Prasentation: Allan Petersen, Dean
Program Evaluation and Approval

Summa ry

In May 1986 the Board of Governors delayed approval of a Fund for Instruc-
tional Improvement Grant regarding study abroad programs pending a staff
report. This {tem provides additional background and analysis as requested by
the Board. It fncludes informtion about the kinds of study abroad programs
currently being offered in postsecondary institutions, the evolution of those
programs, and the number of students enrolled fn them. Educational, leqal,.
and finaacial considerations associated with these programs are discussed.
Finally, an expanded description of the California Colleges for International
Education FIl grant proposal is presented.

Recommended Action

The Instructional Policy Committee should recommend that the full Board
approve the proposed Fund for Instructional Improvenent grant for 1986-87 for
the project titled, ."California Colleges for International Education,” through
the Consortium's agent, Los Angeles City College, {n the amount of $23,197 as
shown {n Appendix A.
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Background

During the May 1986 meeting of the Board of Governors, there was considerable.

discussion of the 1986-87 Fund for instructionai improvement grant proposais.
[t became evident that background informtfon on study abroad programs was
needed for Board action on a specific proposal titled “California Colleges for
International Education.” Action on this proposal was deferred pending a
staff report on the subject.

The term “{nternational education,” as used generally in higher education and
as used specifically in the California consortium grant proposal, refers to
study abroad programs as well as internatiomalizing (or introducing a global
perspective into) curriculum in a range of disciplines, developing courses and
programs in international business, and encouraging growth and innovation in
foreign language studies. Because the interest and concerns of Board members
center primarily on study abroad. courses, this report focuses on that particu-
lar component of international education, and in some places, the term “inter-
national education” is loosely applied as a synonym for study abroad.

Key Findings

To gather informtion for this report, staff interviewed representatives of
all three public segments of postsecondary educatfon in California, reviewed
community college course catalogs and class schedules, conducted a telephone
survey of 43 community colleges and studied state and national 1{terature.
Key findings from these efforts are:

o Study abroad programs are flourishing in two- and four-year colleges and
universities across the country and are expanding in number and enroll-
ments. Thirty-one of the 43 California community colleges contacted
of fered approximately 200 courses abroad to over 2,000 students in more
than 24 countries (iuring the 1985-86 year.

] The primary objective of -most study abroad programs {s to enable students
to gain first-hand knowledge and understanding of other areas of the
world. Students, particularly those planning careers in teaching, gov-
ernment service, or world trade, have the opportunity to increase their
communication skills through participation in the lanquage and culture of
other countries,

] California community college study abroad programs generally have an evo-
lutionary history, often originating as unsanctioned excursions that pro-
gressed to carefully organized community services activities and finaily
developed into credit eligible programs that frequently contain educa-
tional and evaluation comonents more strenuous than most on-campus
pragrams,

0 Study abroad programs in the senior segments are generally of semester
length in a specific foreign location with a limitation on touring.
Community colleges are moving in the same direction, with the ma jority of
credit offerings being semester length; however, shorter excursion-type
programs are still being offered. Non ADA-producing community services
study abroad offerings are typical of the shorter, excursion type.
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The Californfa State University and University of California study abroad
processes, conditicns, contractual agreements, etc., are generally more
tightly organized than are those in community colleges,

o California State University and the University of California have adop ted
Board policy on the conduct of international education programs and have

provided for the administration of such programs from their systemwide
offices,

] Comunity college study abroad programs must adhere to Education Code

72640 et seq. (so-called field trip provisions), but little oversight and
coordination are provided by the Chancellor's 0f fice,

0 A consortium of community colleges interested in internationa? studies
has racently organized and, through various means, is providing for im-

provement of instruction and development of common practices with regard
to legal, financiatl and ethjca! considerations,

o Financlal aid 1s utilized by some students in a1] three segments for par-
ticipation in international education programs,

0 Selection processes are utilized Dy colleges in all three segments for
participation in credit programs because all interested students cannot-

be accommodated and because the na ture of the program requires prerequi-
sites, commitment and maturit

0 The Western Associatfon of Schools and Colleges sanctions credit travel-
study courses.

0 Participating community colleges are concerned about existing 1aw relat-

ng to field trips as it is applied to study abroad programs but believe
they are in compliance with the regulations.

The National ferspective

International education is gaining in importance in American community col-
leges. Increasingly, community colleqes are augmenting the international/ in-
tercultural dimension of their curricyla. Nationwide, thousands of communi ty
college students are attending classes overseas. Thousands more are enrolling
in on-campus classes and programs newly created or altered to meet the demand
for a citizenry better prepared for understanding our complex world,

Community college consortia dedicated to international understanding are
active in other parts of the nation. (Several of them are or have been funded
by the U.S, Department of Education through {ts Office of International Educa-
tion Programs.) Among these are the International/Intercultural Consortium of
the American Association of Commaity and Junior Colleges (AACJC), the Pacific
Narthwest Consortium, the Southwest Consortium, the Florida Consortium, and
others in New Jersey, Massachusetts, Texas and the midwest. Two of the best
known are Community Colleges for Int.rnational Development and the College

Consortium for International Studies, the latter counting over 120 members,
both primrily on the east coast,
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The December/January 1984-85 issue of the Community and Junior College Jour-

nal was dedicated to international education, and its feature article dealt

with strengthening curricula with international dimensions. Py
-wr

Univeraity of California

University of California Education Abroad Programs are administared by the
University of California, Santa Barbara campus, with active participation from
all campuses. In 1986-87, students are expected to study in Asia, Australia,
Africa, Europe, Latin America, and the Middle East. In exchange, students
will come to UC from these foreign {nstitutions.

With careful planning students of most academi¢c disciplines can make normal
progress toward their UC degrees; however, acceptance of credits earned abroad
toward ms jor or graduation requirements depends upon UC departmental or campus

"criteria, Approved courses are recorded on official UC transcripts. In

countries where instruction is not in EngTish, students participate in an
intensive language program ranging from five to ten weeks prior to the
academic year, An orientation program to help students adjust to the host
culture, environment, and university is provided.

Selection of UC undergraduate <tudents is subject to the following minfmum °
qualifications: 3.0 cumulative GPA, or the equivaleng, at the time of appli-
cation; junior standing by the end of the spring term; support of a special
campus Selection Committee; and completion of language courses as required,
with an overall GPA of 3.0, or the equivalent, by the end of the spring term.

Community college transfer students may participate in the Program as juniors
or senfors if they are transferring to UC Irvine, Riverside, or Santa Barbara.

The cost of stuaying abroad is comparable to the cost of studying on a UC cam=
pus. No overseas tuition or administrative costs are charged. The only addi-
tional costs directly related to the Program are for round-trip transporation
and vacation, travel, and personal expenses beyond what normally would be
spent at home,

As on a UC campus, participants are responsidle for UC registration and educa-
tional fees, campus fees, and room, board, books and personal expenses. The
estimated total minimum expense for 1985-86 ranges from approximately $5,400
for the nine-month Hong Kong program to $8,500 for the twelve-month Norway
program. These figures include international transportation and a modest
amount for spending money and vacaticn travel. In comparison, the campus bud-
get ;stimates for studying nine months at UC range from approximately $5,800
to $7,900.

The Deputy Oirector of Education Abroad Programs for University of California
Systemwide reports that:

] Approximately 800 students are participating in Education Abroad Progra: .
this year at 50 universities in 25 countries. ‘
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0 A 10% increase in student participation is forecast for Education Abroad
Programs withi~ the next three years.

0 UC has special financfal assistance programs for ethnic minority
students,

0 Students commit to a one-year study interval.

0 Two years of language study in the host country's language is required
before studznts study abroad.

0 The Board of Regents and the Academic Senate have approved policy State-
ments supporting study abroad.

0 There has been no observable effect of terrorism upon student participa-

tion in the Education Abroad Programs nor has any student been a tarret.
However, students are continually advised to exercise prudence.

Califormia State University

Californfa State University Intermatfonal Studies Programs are administered by
the Office of International Programs in the Chancellor's Office. Interna- -
tional Programs was established in 1963 as the official study. abroad unit of
the California State University and C “leges. Students are offered an oppor-
tunity to enroll simultaneously at oo of the CSU campuses (where they earn
academic credit and mintain campus residency) and in a foreign university or
a special scudy program ccnter for a full academic year.

Elfgibility fs 1imited to students who: have achieved an overall grade point
average of 2 75 (except for a few specified programs where the minimum GPA is
3.0); will have upper division or graduate standing during their year of study
abroad; show ability to adapt o a new environment; and are, where reguirad,
competent in the langu>ge of instruction at the foreign university. Seleztion
is mde by a faculty committee on the student's home campus and by a2 statewids
faculty committee. Since more-students apply than can be sziected, s2lection
s on a cometitive basis. California community college transfer students miy
participate in the program as juniors or senfors and, of course, arfe subject
to the same selection process.

The Internatfonal Programs operation is supported by state funds to the same
extent that such funds would ha 2 been expended had the student continued to
study at his home campus in Californfa. Students assume costs for predepar-
ture processing, {nsurance, transportation, housing, and meals. Home campus
registration fees, tuition on the home campus for nonresident students, and

personal tfacidental expenses or vacation travel costs w.ile abroad are 2150

pafd by th2 student. Those accepted by International ’rograms may apply for
most types of financial afd avaflabie at their home campuses.

The Director of the International Programs at C-'ifornfa Stite University
reports that:
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0 Costs to students are about the same as cn campus except for airfare.
0 A minimum one-year (30 units) commitment is required of participants.

o Fifty (50) percent of students in fntarnational progra. are receiving
financial aid.

0 International programs are operated at costs slightly lower than on-
campus programs, as a general rule.

o No changes have heen observed in student participation due to terrorism
nor has any incident of terrorism or attempted terrorism been reportad.

o Approximately 300 student FTE were reported in International Education
last year.

Survey Results of Community College Study Abroad Programs

In spite of the emergence of study abroad programs as a legitimate and even
favored instructional strategqy in many of our commnfity colleges, statewide
data concerning these offerings have been-scant. Existing statewide devices

for collecting course data are hased on subject area rather than fnstructional
method or strategy, (For example, English Literature 101 is recorded the same

regardless of whether it is part of an England study abroad program or is

offered on campus.) For that reason, the Chancellor's Office ideatified those

colleges witr study abroad prcirams through other means: 1identification of
international education consortium colleges, a search of college catalogs and
course offerings for clues and, firylly, telephone calls (see survey in
Append.x B). :

The survey yieided the following informa tion:

0 At least 31 community colleges presently offer courses abroad; five
others plan to offer courses in the near future;

0 The number of years colleges have offered courses abroad range from one
to 15, with 3~ average of six years;

] The ma jority of courses taken atroad are also taugh*® on campus. Only
four colleges indicated these courses were special courses taugnt only
abroad.

0 Courses taken abroad are taken as a part of the stude-ts' ma jor/degree,
as general education or as electives.

0 Semester-length courses tend to >z taken by more full-time students,
whereas summer courses tend to attract more part-time students.

0 In general, more women than men enroll in study abroad courses. The
ma jority of students taking credit courses are under 50 years of age,

whereas students taking community services courses are typically over 50.‘
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The ethnicity of credit students is predominantly Caucasian (65-95%),
with some Black, Hispanic, Asfan, Filipino and American Indfan; community
services courses average 92 percent Caucasian.

0 Financfal aid was provided to approximately 134 students (6.8%) taking
credit courses, Mast of the aid provided was through Guaranteed Student
Loans (GSL) and some Pell Grants,

o Twenty-eight colleges offered or plan to offer credit courses in 24
countries and islands in 18 instructional areas, Approximtely 175 dif-
ferent types of courses were offered in 1985-86 with roughly 2,000 stu-
dents participating. Courses are most often semester length and offered
for three units. Colleges with full programs generally require students
to take a minimum number of units for the semester. The ma jority of
cradit courses transfer to both UC and CSU and have prerequisites.

0 Although no terrorism had been reported, during the telephone survey it
was learned that several summer study abroad programs had been carncelled
because of the terrorist threat.

Table A (Appendix C) displays the courses offered abroad by inswuctional area
from fall 1985 thrcugh summer 1986. Table B contafas information regarding
courses and students in the categories of credit and community services. Also
contained in Appendix C are descriptions of two community college districts’
{nternational education programs: Santa Barbara and Los Angeles.

Additional Issues Relating to Study Abroad Programs

Legislative Interest

Some legislators have recently shown a heightened interest in promoting inter-
natfonal education. Assembly Concurrent Resolution 82 by Tom Hayden, intro-
duced in 1985, contained legislative findings relative to the importance to
our “internationalized economy” of education in the business, political sci-
ence, sociology, history, language, religion, economics, and culture of other
Pacific Rim countries. ACR 82, in its inftial form, would have requested the
University of California to condict a study of needs and methods for further-
ing Pacific Rim international education, Aqsemblyman Hayden's staff contacted
the Chancellor's Office and requested information on community college offer-
ings relative to Pacific Rim countries as specified in the resolution, in pre-
paration for adding community colleges to the language of the measure,
Although ACR 82 was not finally enactad, its introduction and the intent to
include community colleges are indications of legislative interest in inter-
national education.

deereditation

The Western f-sociation of Schools and Colleges (WASC) recognizes travel-study
courses and, according to its 1924 nandbook, has established the following
policy concerning credit offering.:
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Travel-¢~ 1y courses meet the same academic standards and requinre-
ments . .~campua courses of the institution. Academic credit tig

not asarded for trmavel per se. '

Pinancial Aid

Students who wish to study abroad are eligible .u apply for financial aid in
311 segments of postsecondary education in Californfa. The aid includes
grants, scholarships, and loans such as Cal Grants, Pell grants, and National
Direct Student Loans (MDSL). It appears that the most common form of aid to
such students is guaranteed student 19ans.

According to the Hational Association of Student Financial A{d Administrators
(NASFAA) Encyclopedia, under Genera) Program Administration, Sectionm 1.11.2,3
.reqarding "Study Abroad," an enrolled regular student at one of their momber
institutions my receive campus-based aic (these are federal funds) for study
outside the Unfted States. This section, as well as as the section defining
“reqular” student, is attached as Appendix 0.

Two experienced financial aid officers from comunity college campuses have
confirmed that some students have Heen asarded diverse financial award pack-
ages while participating in a study abroad program. Student budgets were
developed and used which included reasonable allowances for costs associatad
with the study abroad situation.

Student Afd Commissfon staff who have been contacted confirmed that Cal Grants
A and B (state afd funds) are allowed in similar circumstances as those dis-
cussed above. Therefore, an eligible student (regular student) is defined as
a student who is 2nrolled for the purpose of obtaining a degree or certificate
or 3 student who is enrolled in a two-year program which is acceptable for
full credit towards a bachelor's degrae.

Leqal Issues

In Califurnia's community colleges, study abroad programs must meet “field
trip" provisfons of Education Code Sectior 72640 et seq. These provisions
provide that no student st:11 be prevented from making a field tri, or excur-
sfon (including trips out of the country) because of lack of sufficient funds
(see Appendix E).

This Education Code section authorizes community c¢ollege districts tn conduct
study abroad programs and to collect apporcionment for courses offered as part

of such programs,

Colleges believe they are meeting the requirements of the Education Code by
making grants and/or loans to applicant students who meet the requirement for
" financial afd and who otherwise would qualify for the program. Since most
colleges off-r parallel courses on campus, students not meeting the financial
aid requirements and still not able or willing to pay their own required ex-
penses cin enroll in the same course on campus. [n addition, study abroad
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semester length programs feature living circumstances that may be less costly
than those at home, thereby offsetting the cost of travel to and from the pro-
gram location,

d

Last ysar, the Lhancellor furnished all colleges with a complfance check list
that inCluded references to study abroad programs (see Appendix F). College
presidents were to efther acknowledge complfiance problems for each of many
complifance factors enumerated, or they were to indicate that they were in com
pltance, The completed dccument was to be returned to the Chancellor's
Office. It is believed that the document spurred at least some colleges to
seek fndependent legal advice and to apply more strict controls to their pro-
grams. In every case, colleges acknowledged that they were in compliance with
the applicable Education Code provisions.

CALIFORNIA COLLEGES FOR INTERNATIONAL EDUCATION FII GRANT PROPQSAL

Background

Califurnia Colleges for Intermatfonal Education 1s a consortium of 29 colleges
dedicated to the concept of fncreasing international understanding through

education. Other colleges are in the process of seeking the approval of their
governing boards to join. .

Tz join the consortium, a college or district must implement study abroad pro-
grams in accordance with CCIE quidelines. To provide a framework for member
co’leges to offer the highest qualfty programs, “Guidelines -<n Study Abroad
Programs” have beer set. Under the guidelines, each college implements a
policy regarding selection and evaluation of classes and instructors. Col-
Teges also designate a person who represents the study abroad program.

The statey goals of the consortium are to:

o Encourage development of an international perspective in community
college classrooms; .

0 Increase awareness and encourgement of international development through
technical education;

) Promote opportunities for sharing of intermational/intercultural
expertise;

0 Form 1{afsons between organizations and consortia involved in interna-
tional ad: ation activities;

0 Provide incentives for faculty to add to or expand the international
dimensions of thefr teaching; and

0 Provide an international and intercultural education resource to the
Chancellor's Office.
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Areas identified for cooperation include: study abroad programs, intermatior.-
al curriculum projects, international development projects, grant writing, '
faculty exchange programs, and meetings, symposfa and workshops on any or all

of the absve.

The Consortium Proposal

In April 1985, the Consortium submitted a proposal requesting support for its
program to expand 1ts membership, inform all colleges of the responsibilities
assumed under law when study abroad programs are imauqurated, and promote
instructional quality standards among all participating faculty. This pro-
posal was favoradly recefved by the Advisory and Review Council but, because
of the severe budget reduction for the Fund, the proposal was not recommended
to the Chancellor. The Council did propose, however, that this project be

. recommended if the Fund were augmented.

In 1986, the Consortium again submitted a proposal and the Advisory and Review
Council again qave it favorable consideration, recommending it for support in
the 1986-87 fiscal year.

This project is designed to encourage the development of quality study abroad
programs and to provide fncentives for faculty to develop or.expand the inter-
national dimension of their teaching. The project will encourage the develop-
ment of new teaching mterials across the curriculum by offering workshops and
a graduate-level class taught by a natiomally recognized specialist in curri-
culum development and will offer support for facuity selected to prepare
teaching mterials.

The workshops will emphasize four areas in which American comminity colleges
are involved in international education: 1) study abroad classes and pro-
grams; 2) curriculum development; 3) foreign faculty exchanges; and 4) inter-
national development activities. Workshop leaders will include those with a
specialized knowledge of how to fnternationalize classes and how to initiate